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Objectives

* Define learner variability

* |dentify strategies and tools for
learner variabilities A

* Understand the framework of et
Universal Design for Learners &

* Create UDL-supported activities \




| learn best when |

Answer this sentence by doing one of the following:

* Draw a picture * Write a word or sentence

* Choose an emoji, meme, or gif * Provide an example of when you
learned best

Take 2 to finish this prompt.

You will share with the group.


https://classroomscreen.com/app/screen/w/18b76623-5879-4440-a42d-ae1f3408bfba/g/3f9d5865-5bca-4b97-a304-a89d20072ce3/s/d8fea8bf-c0a5-42a5-88e8-bb3aa2710dc6

Let’s share! m

| learn best when |




Reflection

What did you have to know about What strategies did | provide or did you
yourself as a learner to do this activity? use to complete the activity?



Surprise! We have used UDL to create an activity! m

Provide sentence starters or
prompts. Create scaffolding.

| learn best when | <

Answer this sentence by doing one of the

following: Provide student choice in
 Draw a picture  Write a word or sentence activity. Create multiple
* Choose an emoji, meme, °* Provide an example of < ways students can respond.
or gif when you learned best
Provide clear, supportive
Take 3 minutes to finish this prompt. instructions and
You will share with the group. ) expectations.
Provide ways to build
Reflect (what did you need to know about knowledge (connect prior

yourself? What strategies did | provide)? < knowledge, maximize
transfer)


https://classroomscreen.com/app/screen/w/0d7fae2c-8722-4e9a-b6cb-9b6305be1127/g/295c163b-b009-46c3-ae9f-1488f94f5a84/s/a41dda9f-8ef2-4271-9fd7-429e5cd309d6

Universal Design for Learning (UDL) m

“UDL is a

* scientifically valid framework for guiding educational practice

* that provides flexibility in the ways information is presented,

* in the ways students respond or demonstrate knowledge and skills,
* and in the ways students are engaged;

* and reduces barriers in instruction,

* provides appropriate accommodations, supports, and challenge,

* and maintains high achievement expectations for all students,
including students with disabilities and students who are limited
English proficient.” — The Higher Education Opportunity Act of 2008



https://courses.lincs.ed.gov/mod/page/view.php?id=9688

UDL reduces barriers in instruction: m
identifying and adapting to learner variability

When a flower doesn’t bloom,
you fix the environment in
which it grows, not the flower.”

— Alexander den Heijer

Barriers to learning exist in the environment, not the learner. (Lincs,

Learning that Works for All, 2024)



Variability is predictable in learning and can be

designed for (LINCS, 2024)

What kind of barriers might our students face that complicate their learning?

“They have many personal and work
responsibilities that must be balanced with

the demands of learning. Lack of time, financial
resources, confidence, or information regarding
opportunities to learn, scheduling difficulties,
as well as childcare and transportation issues
can impact the adult learners’ motivation to
learn. Past educational or work experiences
may be barriers to learning. This occurs if the
new knowledge conflicts with past education
or life experiences. This conflict needs to be
addressed before the learners can actively
engage in the learning.” (Knowles, 2011).



https://courses.lincs.ed.gov/mod/page/view.php?id=9688

Barriers to learning exist in the environment,

not the learner. (LINCS, 2024)

How do we identify barriers students might face?
Identify variability:

When we understand different variables the student has in
their life, we can better prepare and adapt to create
supportive learning environments.

. provides research-driven
descriptions of learning factors with strategies for how
to best accommodate the student.

* Use intake information. What information did Steven
give you?

* Ask the student.

* How might this work as an activity at the start of a
session?



https://lvp.digitalpromiseglobal.org/content-area/adult-learner/factors
https://lvp.digitalpromiseglobal.org/content-area/adult-learner/factors

ldentifying Learner Variability:
Ask the person (A.T.P.)

A helpful way to identify variabilities is to ask students questions that get students
to explore and analyze:

* Positive and negative learning experiences

* Identifies ways that they learn best, including educational strengths and
weaknesses

* Ways that are difficult for them to learn

* Gives an opportunity to disclose any barriers or learning disabilities.
* Their educational history

* Identifies how much schooling they have had

* Provides a place to discuss opinions about school, learning disabilities, or
trauma

* Attitudes towards learning

* |dentifies topics of interest, expertise or experiences (asset-driven
approach)




Ask the person (A.T.P.)

How might A.T.P be incorporated in a lesson?

How might these questions be incorporated in our lessons?

* Their educational history
* Draw a timeline together (opportunity for verb tenses and vocabulary)

* Create a visual story of their life
* Look in a picture dictionary together to find pictures that represent different stages of their life
* They can bring in pictures
* They can write or draw pictures
* Sentence starters or writing prompts (When | was a child, | ____)
* Attitudes towards learning
* ldentify favorite subjects (sentence starters, discussions, picture dictionary)
» Tell me/write about your favorite thing you’ve learned (and your least favorite)
* Tell me about your favorite/least favorite teacher
e Tell me about (or draw) a time that you taught someone something.
* Teach me something (how can they show you the steps to do something?)

These activities help you identify topics the student enjoyed, possible learning disabilities, areas of strength,
and areas for growth.



Reflection m

Think about your student.
* What kinds of learning factors might they face?

* What are challenges or opportunities for growth that you see in
your sessions? What activities challenge your student the most?

* What are strengths that your student has?

* How might you bring in topics or activities related to the
strengths your student has?

Take 3 minutes to think about this.



Considering common variabilities

Let’s share. What are some factors you identified with your student?
What are ways you might utilize this in your session?



Congratulations!

You just identified variabilities for your student! Now, you can
better tailor your lessons to suit their needs.



Variability is predictable in learning and can

be designed for. (LINCS, 2024)

Once you have identified learner variability, you can then adapt lessons
to reduce barriers to learning using UDL as a framework

UDL Key Ideas:

* The goal of UDL is student
agency.

* Small changes can make a big
difference

* What is necessary for some can
be good for all.

* Consider an asset-driven
approach. Use real life examples
when possible. (What expertise,

interests, or experience can the How can accessible curbs help people

( student use)?) besides those in wheelchairs?
LINCS, 2024




Strategies for Learner Variability m

Often best practices for folks with learning disabilities are helpful for all
students.

VALRC’s handout on LD, tools, and instructional strategies is incredibly
helpful.

A few key strategies:

* Explicit instruction that is both verbal and written

* Guided notes, highlights, bullet points for important information

* Sample work

* Chunking, prompts, or scaffolding assignments (ex. sentence starters)

* Allowing for choice and variety in how an assignment is completed


https://docs.google.com/document/d/1r_t3oa3JXCMHhwE4UlrJAab8czrvlKHiuN1lpNw3flo/edit?usp=sharing

How can we, as instructors, provide different ways for students to
access the work (action/expression), show their knowledge

(representation), and connect with the work (engagement)?

Design Options for Design Options for Design Option: for
Welcoming Interests & Identities Perception Interaction
g
b
Dezign Options for Design Options for Design Options for
Sustaining Effort & Persistence Language & Symbols Expression & Communication
§ Emotional Capacity Building Knowledge Strategy Development
§
!

. . e ueigsidelinezcaztorg © CAIT Inc 2024
() CAST I Uﬂtll lca"mng has no l‘mlls Sugsested CRation CAIT (2024) Usivertal Dezlgs for Lasrsing Guideline: vertion 2.0 [graghic seganizer]. Lynsfels, MA: Authar.


https://udlguidelines.cast.org/static/udlg3-graphicorganizer-digital-nonumbers-a11y.pdf

Multiple Means of Engagement (the why)

pesign Multple Meansof 9 What does this look like?

Engagement

* Providing students choice in what they want

Wl oaing Intarests & kentities to focus on or how they want to
R e — demonstrate knowledge.

= MNurture joy and play
» Address biases, threats, and distractions

* Make it fun!
Sustainios Effor & Persistence * Bring in their own experiences or expertise.
§ - o * What do they already know? What can they
P e | teach you?

# Foster belonging and community
= Offer action-oriented feedback

* Asset-driven approach

Design Options fo * Explain purpose of lesson or work.
"E Emotional Capacity
= HRecognize expectations, beliefs, and motivations o o
§ Doy s cttrgaten * Come up with goals. How does this work
;P towards their goals? How will it help them?



Multiple Means of Representation (the what)

"R“:;:e“;':':';';::;“' - What does this look like?
* Customize information for student
Esréﬁﬂf * Make copies for pages if students work better
* Support coportunites to custonizs th dipiay o with writing things down
» Support multiple ways to perceive information . . o
« Represent a diversity of perspectives and dentites i * Create guided notes, graphic organizers,
authentic ways
: prompts, sentence stems
{’,E.’I.ET..‘:,“Z";?;H, e Change up ways you are presenting information
) if%:“jﬂfg:ﬁf‘;ﬂﬁ:ﬁ;ﬁ:ﬂi (videos, writing, speaking, digital, etc)
symbuols
Do e * Explicit instruction of concepts
s  Address biases in the use of language and symbols . . .
» lllustrate through multiple media ) Bnng N decod|ng
TR * Make connections to prior knowledge.
Bull:ltngl{lwwledge .
Connect pior knowledge to new learing * Show connections to other concepts
. ?Eitlg;;:nnifxbmpmms. critical features, big ideas, .
= Cultivate multiple ways of knowing and making meaning ° SCfoOIdlng!

»  Maximize transfer and peneralization



Multiple Means of Action and Expression

(the how)

Design Multiple Means of . - 3
Action & Expression (" 2 What does this look like:

* Students can have a variety of ways to demonstrate

Design Options for knOW I ed g e
Interaction . . .
- Vary and honor the methods for response, navigation * How can students have choice in demonstrating
. ml;:::::::;m:l:;::urhlsandassistlwand knOWIGdge?
* How are you mixing up ways students do work?
Design Options for (Videos, digital, movement, drawing, writing,
Expressiun&tmmunicat‘lun .
Usze multiple media for communication SpeCI klng, etC)
= Use multiple tools for construction, composition, and
creativi . . . .
. Buld encies withgadused uppontforpractce and * Consider assistive tools or strategies for responses
performance
" Address bases reated to modes of expression and * Sentence starters! Prompts! Scaffolding!
Routines!
Design Options for
Strategy Development * Spell check. Talk to text.
Set meaningful Is
. .ﬂu‘tin:lpabe:nd;::fnrdullangas Py TimerS.

= Organize information and resources
+ Enhance capacity for monitoring progress
= Challenge exclusionary practices

Students can monitor progress in a variety of ways.



Key UDL approaches

1. Use case studies in your instruction: Bring in real-life examples
to help draw students in. How might they use their own
experiences?

2. Use prompts, graphic organizers, or sentence-starters. What
other scaffolding approaches can you bring in? How might
repetition help you build momentum?

3. Use video:
* Keep videos short (2:30 minutes to 3:30 minutes)
* Always have captions on
* Use signaling to highlight important ideas or concepts
* Use pre-reading or guiding questions
* Integrate discussion questions (LINCS, 2024)



UDL in practice:

| learn best when | <

Answer this sentence by doing one of the
following:

* Draw a picture * Write a word or sentence
* Choose an emoji, meme, ¢ Provide an example of <
or gif when you learned best

Take 3 minutes to finish this prompt.

N

You will share with the group.

Reflect (what did you need to know about
yourself? What strategies did | provide)? <

Provide sentence starters or
prompts. Create scaffolding.

Provide student choice in
activity. Create multiple
ways students can respond.

Provide clear, supportive
instructions and
expectations.

Provide ways to build
knowledge (connect prior
knowledge, maximize
transfer)


https://classroomscreen.com/app/screen/w/0d7fae2c-8722-4e9a-b6cb-9b6305be1127/g/295c163b-b009-46c3-ae9f-1488f94f5a84/s/a41dda9f-8ef2-4271-9fd7-429e5cd309d6

UDL in practice: Identify purpose

. Sfudent’s Basic

SCOPE AND SEQUENC

UNIT TITLE , LISTENING AND GRAMMAR READING WRITING LIFE SKILLS PRONUNCIATION
TOPIC FUNCTIONS SPEAKING VOCABULARY FOCUS u Reading classroom = Writing the alphabet = Understanding classroom | ® Pronouncing the alphabet
= [dentifying the letters of | m Saying classroom = Classroom directions dlrectjons = Writing numbers directions = Pronouncing numbers
the alphabet directions = The alphabet = Reading the alphabet
® Spelling names = Saying the alphabet with capital and = Reading numbers
® |[dentifying classroom = Saying numbers lowercase letters
directions = Numbers
® |dentifying numbers
i di Pronouncing key vocabulary
= a paragr = Completing L] g an ID card . I
Unit 1 = Identifying names = Asking and answering = Personal information | ive adjecti about a new student giving personal information . P[:’m"g::‘:‘“g area codes and phone
Personal ® Identifying area codes questions about personal | ® Countries (my, your, his, her) = Completing an ID card n
informati and phone numbers information = Months of the year
ion ® [dentifying countries of
pages 6-17 origin
a5 ® Exchanging personal

Topic: information
Describing people
Unit 2 v A = Reading a class schedule | ® Pronouncing key vocabulary. |

= |dentifying classroom = Asking what = Cl fi = Prepositions of : e < ph Ry, - SR R
Atachool - &:ﬁl;@ focation mds = Classroom objects Iocaptgdn (in, on, under) {ligateutciase .lnf?ﬂh?ﬁlqn_ e i b2 (o s {
pages 18-29 % ocati = Asking about and givii = Days of the week |

TR pfg # Finding out location the location of :mngs'rlg pd
e [RoDC IR
| The cl 2
il ~ i % o] AR
T T T E -~ s i’
i s !I:. bass | =
=

|dentify the key content features of the unit.
This helps you clearly define the purpose for each activity and can help you connect to past lessons.
From there, consider how you can adapt content to better suit your student’s needs



UDL In practice: Activity considerations

* Can you make it a game?
* Can you make it active?

* Can you give them options?

* Can you build concepts into
multiple activities?
e Can you tie this to |

previous lessons?

BLE ga¥B®® . T

_7‘ C‘S T:/

B

SENTENCE CUBE G




UDL in practice: Lesson Objective: Your student is learning the

prepositions “on,” “in,” and “under.” They often need breaks
throughout the lesson and have also started a new job recently.

Textbook _ .
- / Uses visual to define

£) Grammar focus: in, on, and under

— ”gﬂfi ﬁ: g Video to explain

—— Visual to guide
v A answer

«<—Written response

i E\with prompt
~ NAuditory

component

Movement:

Take turns practicing
placing something
“in,” “on,” “under”
How can you make it

a game?

Physical movement
can help cement
ideas while also
helping get energy
out.

Pictures you create:

Find pictures on your phone of
something “in,” “on,” or “under”

Next step: Could this become a picture
dictionary?

Walk around. Take pictures of things
in, on, or under

Creating the visual gives student
choice, especially if they enjoy creative
work.

What else?




UDL in practice: Lesson Objective: Your student needs to learn
prepositions. They often need breaks throughout the lesson and have

also started a new job recently.

The student explains how they do
something at work using in, on,
or under.

How might they use a picture
process? (explain or draw)

Prepositions at work: T
for Work

Language Practice  * Prepositions of Place

in
in front of

the toolbox.

1. The hammer is

2. The nails are the toolbox.

@% 3. The hammer is the toolbox.

4. The nails are the toolboxes.

5. The hammer is the toolbox. i
\ 6. The nails are the toolbox y

English for Work Activities

A Picture Process Dictionary

mumww-mvdde\‘
Chariottesville / Albemarle |

Arriving at Work

Key Vocabulary

VERBS

arrive

badgein

enter

go [went] through
pick up

put fput] on

shove

use the toilet

Mike enters through the employee
entrance.

He goes through security.

NOUNS
assignment

back brace

badge

belongings

bulletin board
employee entrance
gear

guard

locker

notice On his way in, Mike reads some Then he puts on his back

Supenisor. notices on the bulletin board... brace and tool belt.
time clock i
tollet ! locker

foolbelt

For Special Attention
gear = the tools,

clothes, etc., needed in
doing your work

Then he badges in at the He picks up his gear...

time clock.
Mike, Il put you at the
inspection station. @
;‘ﬁ

badge in = put your He shoves his belongings
R badge in a machine to in a locker.

show you have arrived at
- Work. Another term is

| “Clockin," (See Chapter
i 7)




Key reminders

* Start small! Little changes make a big difference!
 UDL is a framework, not a checklist (you don’t have to do it all)

* Understanding your student is the start of it all.

* Continually modify and adapt assignments as you get to know your
student

* Mix it up! Experiment with what you think might work well with
your student. Try different ways to do something. Sometimes this
means changing your lesson in the middle of a session.

* Use your student’s strengths as the foundation for assignments.

* Ask for help! We are here to help offer ideas and strategies.



Time to try it yourself!

What is one activity you see your student struggling with?
What is one activity that they do easily?

What is the difference? How might you adapt the thing that they
struggle with?

How are you using reading, writing, speaking, and listening
throughout your lesson?

Let’s share!



Resources

e https://udiguidelines.cast.org/

e https://lincs.ed.gov/state-resources/federal-initiatives/udl

* https://valrc.org/adults-with-disabilities-featured-instructional-resources/
e L INCS (2024). Learning that Works for All [PowerPoint Slides].

* Learner Variability Navigator

* What is Universal Design for Learning, YouTube Video

* Google Drive Folder

* LVCA staff!

Reach out:
Rthomas@literacyforall.org


https://udlguidelines.cast.org/
https://udlguidelines.cast.org/
https://lincs.ed.gov/state-resources/federal-initiatives/udl
https://lincs.ed.gov/state-resources/federal-initiatives/udl
https://lincs.ed.gov/state-resources/federal-initiatives/udl
https://lincs.ed.gov/state-resources/federal-initiatives/udl
https://lincs.ed.gov/state-resources/federal-initiatives/udl
https://lincs.ed.gov/state-resources/federal-initiatives/udl
https://valrc.org/adults-with-disabilities-featured-instructional-resources/
https://valrc.org/adults-with-disabilities-featured-instructional-resources/
https://valrc.org/adults-with-disabilities-featured-instructional-resources/
https://valrc.org/adults-with-disabilities-featured-instructional-resources/
https://valrc.org/adults-with-disabilities-featured-instructional-resources/
https://valrc.org/adults-with-disabilities-featured-instructional-resources/
https://valrc.org/adults-with-disabilities-featured-instructional-resources/
https://valrc.org/adults-with-disabilities-featured-instructional-resources/
https://valrc.org/adults-with-disabilities-featured-instructional-resources/
https://valrc.org/adults-with-disabilities-featured-instructional-resources/
https://valrc.org/adults-with-disabilities-featured-instructional-resources/
https://valrc.org/adults-with-disabilities-featured-instructional-resources/
https://docs.google.com/presentation/d/1hbXwyP3_EVjZ7E972CagtKNgQ5qYQ6lT/edit?usp=drive_link&ouid=108297020976887143956&rtpof=true&sd=true
https://docs.google.com/presentation/d/1hbXwyP3_EVjZ7E972CagtKNgQ5qYQ6lT/edit?usp=drive_link&ouid=108297020976887143956&rtpof=true&sd=true
https://docs.google.com/presentation/d/1hbXwyP3_EVjZ7E972CagtKNgQ5qYQ6lT/edit?usp=drive_link&ouid=108297020976887143956&rtpof=true&sd=true
https://docs.google.com/presentation/d/1hbXwyP3_EVjZ7E972CagtKNgQ5qYQ6lT/edit?usp=drive_link&ouid=108297020976887143956&rtpof=true&sd=true
https://lvp.digitalpromiseglobal.org/content-area/adult-learner/factors
https://lvp.digitalpromiseglobal.org/content-area/adult-learner/factors
https://youtu.be/sX6XiUwgbxQ?si=MhPom-6aPQVMrcMw
https://youtu.be/sX6XiUwgbxQ?si=MhPom-6aPQVMrcMw
https://drive.google.com/drive/folders/1KYRrlwAQra55fq0oVw9_2U-4RU6p__57?usp=drive_link
https://drive.google.com/drive/folders/1KYRrlwAQra55fq0oVw9_2U-4RU6p__57?usp=drive_link
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